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ABSTRACT

This study entitles “Difficulties Facing Collegeuients in Speaking English ‘Conversation’. The ptadalyzed the
causes that make the students difficult to comnatmi;n English and suggest some solutions that @arcome the
difficulties. Descriptive nature of this presentpga highlights the difficulties faced by collegad#nt in speaking English
— particularly in conversation. Result revealed ttlstudents use English more frequent only inside dlass and less
frequent outside the class. Whereas, outside tiwsdh order to get familiar with spoken Englistexty the Environment
was the leading cause for the problems in learriimglish. Another major finding was that rural studte perceived more
problems than urban students. Lack of reading hait listening tends to challenge several problemsarning English.

Recommendations in the light of findings are alsouksed in this article.
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INTRODUCTION

Language is the most significant part in commuidcatlt is very challenging to consider of a sogiefthout language. It
sharpens people’s thoughts, guides and controls énéire activity. It is a carrier of civilizatioand culture (Bolinger,
1968). In the case of the mother tongue, the dbddns it easily, due to the favorable environnaamd by the great amount
of exposure to the language. But, learning a setamgliage requires conscious efforts to learndtthe exposure to the
second language acquisition (James, 1996). There@mmany factors affect the process of learnisgand language,
including attitude, self-confidence, motivation raition of exposure to the language, classroom tiongi environment,

family background, competent of student and avditglof competent teachers (Verghese, 2009).

Second language learners find it difficult to exgsréhemselves in spoken language in the targetdaysy Each
student has his own problems. One of the greatestspread problems among learners of foreign lagemias their
considerably lower speaking performance when coeth&o their passive knowledge. Those Learners ateable to
express their thoughts and opinions satisfactoggnerally use a more simplified language whichsdoat match their
overall acquired level, often make mistakes amssdipeak slowly and less fluently, making frequeises and thinking
of suitable or correct words and are usually vdry and hesitant when it comes to speaking. Theydravoid such
situations if possible and do not cooperate withtdacher or with their peers, respond brieflygmiusing only one word

answers, e.g. “Yes" or “No“ andsometimes have maho say at all. For such learners, the poor spgalerformance is a
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big handicap, as it makes their ability to use ldrguage for its most important purpose - the emghaof information
becomes limited. This leads to a frustration andiedy; seldom such people lose all love for theglaage and get

discouraged from further studies.
Statement of the Problem

The researcher noticed that most of the colleggesiis at Jazan University avoid to express therasdlwough speaking,
particularly conversation for several reasons. &foee, the researcher intends to carry out thidysto investigate the
reasons behind this problem through the analysisimrestigation of the prepared questionnaire isheorto give logical

solutions, suggestions and recommendations.
Significance of the Study

Language is a tool for communication. People comoate with others, to express their ideas, andntmnkothers’ ideas
as well. Communication takes place, where thespéech. Without speech, people cannot communid#teowe another.
The importance of speaking skills hence is paramdauportance for the learners of any language. Withspeech, a

language is reduced to a mere script.

Most college students will feel some level of fgreianguage anxiety, especially when starting But.the good
news is that after a few conversations, the ideayofg to be perfect often goes away. Even if thake some time to find
their words, they eventually understand that tleem need for any anxiety. Speaking in a diffedamguage is a
wonderful experience and it's likely what they amaming for. The sense of accomplishment after cetmy a

conversation in a different language is greaten thay can imagine.
OBJECTIVES OF THE STUDY
» To recognize the problems of speaking English fitlege students and suggest logical solutions.
* To enable college students master the appropsateiques to communicate successfully.
* To help college students to use effective stratefgfi]vercome the difficulty of speaking
Hypotheses of the Study

« 1. College students face difficulty in speaking Estg particularly “conversation”, which is a resfrom the lack

of confidence.
e 2. The appropriate use of speaking strategiesttiegdod communication through spoken language.

» 3. The continuous practice for the speaking slelph college students overcome the difficulty ofadpng in

English.
Questions of the Study
» 1. To what extent college students face difficgltiehen they are asked to express themselves yetball
« 2. Does the appropriate master for speaking siestdgad college students to improve their speagkillf?
« 3. How can college students deal with the diffetechniques and strategies of speaking skill tarenme the

problem?
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METHODOLOGY OF THE STUDY

This study should be applied at Jazan UniversiaguRy of Science and Art ‘Department of Englist2G18-2019. The
study used a questionnaire as a tool of data ¢miecThe study deals with descriptive analytic Inoet to investigate the

students’ problem in speaking activities.
Limits of the Study

The study sample is chosen from a group of End¢isjuage lecturers whom are teaching at Jazan tsitiyén different

colleges in the academic year 2018-2019.

LITERATURE REVIEW
Speaking Skill

It was noticed that two main approaches are adofutedefine speaking, the bottom-up and the top daywproach.
Explaining the bottom up view, Bygate (1987: 5-@ints out that traditionally the focus in speakiwgs on motor
perceptive skills. Within this context, speakingdsfined as the production of auditory signals giesil to produce
differential verbal responses in a listener. kkasisidered as combining sounds in a systematic aoprding to language
specific principles to form meaningful utterancg&his approach is adopted by audio-lingualism. Ewalhy, in terms of
teaching speaking, the bottom-up approach sugtfestsve should start with teaching the smallestsdisiounds and move

through mastery of words and sentences to discqg@mambleet&Carter, 2001: 18).

Speaking is one of English skills used to exprdsas and to communicate with other people in thieeeworld
with a variety of reason such as: relationship,inmss, networking, overseas travelling, etc. Spepli$ a skill which
means not only to be known or learnt, but alsoa@iacticed. Speaking is not about what shouldale: @nly but what
people should listen from you to know and to unders each other. It determines how long it is tiets how well it is
understood, and applied between two people or amengle. To know and understand what speakindhésetare some
definitions of Speaking as the following: Accorditg Walter and Woodford (in Cambridge School Diotioy, 2008),

'Speaking is to say something using your voice@anake a speech to a large group of people'.
Components in the Development of Speaking Skill

English language teachers should train studentet@lop their oral communication. According to Bro{2007), oral

communication can be maintained by having threepmomants.

The First Component: is fluency which is the ability to speak spontamgy and eloquently with no pausing and with
absence of disturbing hesitation markers. It aéfers to some aspects like responding coherentlyirwihe turns of the
conversation, using linking words and phrases, ikeejm mind a comprehensible pronunciation and adésgjintonation

without too much hesitation (Richards, 2006).

The Second Componentis accuracy. It refers to the mastery of phonoletgments, grammar and discourse. It also
refers to the linguistic competence that deals with correction of the utterances to get a coroechmunication.
According to Thornbury (2005), speaking Englishuaately means doing without or with few errors art anly grammar

but vocabulary and pronunciation.

The Third Component: is pronunciation. It is “the production and peri@p of the significant sounds of a particular

language in order to achieve meaning in contextaofjuage use. This comprises the production andepton of
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segmental sounds of stressed and unstressed syliafd of the speech melody or intonation” (Ca&télunan, 2004:56).
Without a good pronunciation, listeners cannot usidéd what another person says and this will nlakeommunication
process more difficult. Therefore, pronunciatiors lea central role in both academic and social fiéhdthe way that
students can be able to participate and integradeessfully in their community. Generally, fluen@gcuracy, and

pronunciation are three important and complemergamgponents in the development of students’ speadiil.

Conditions Affecting Speech

Spontaneous Speech
Speech takes place under two conditions:

Processing Conditions Speech takes place under the pressure of timee Tonstraints have observable effects on spoken
interaction. They affect planning, memory and pidaun. The ability to master processing conditiofspeech enables

speakers to deal fluently with a given topic whiking listened to.

Reciprocity Conditions: Refer to the relation between the speaker andidtemer in the process of speech. Because the
listener is in front of us, we have to take inte@mt the listener and constantly monitor the fistés reactions to check

that the assumptions we are making are sharechahthe listener understands what we are saying.
Difficulties to Speak English Fluently

Now, English is an international language. Evemmetogy and working world use English. It is bebeithat the students
want to be the winner in working world competitithrat is getting tight day by day. One of the condi$ that the students
must require is having ability to speak Englistefitly. This skill will be their plus point in fagjnthe working world.

Language Interference of Students and Teachers

Some teachers have a barrier in using Englishasly language of instruction. That is, by margcteers choose local
language for teaching. Observation shows that etasse held in both Arabic and English so thatahsas and the
socioeconomic status of the students in some eidunedinstitutions appeared to be a major reasothi® low proficiency
of the students. Many teachers in these educatins@iutions said that since students in some ansities are accustomed
to learn English by translating into Arabic langeaand they did this in any course relate to theidiss. In addition to

this, they did not find anyone at home to themrdanglish and they received little exposure to Efglanguage outside.

Difficulties in Speaking English

Fear of Mistake

As argued by many theorists, fear of mistake besoone of the main factors of students’ reluctancgpeak in English in
the classroom (Tsui in Nunan, 1999; Yi Htwe, 20R@bby, 2010). With respect to the fear of makingtake issue, Aftat,
(2008) adds that this fear is linked to the issficarrection and negative evaluation. In addititims is also much
influenced by the students’ fear of being laughedya other students or being criticized by the bemc As a result,
students commonly stop participating in the spealantivity (Hieu, 2011). Therefore, it is importaftr teachers to
convince their students that making mistakes isanatong or bad thing because students can leam their mistakes.
The primary reason of fear of mistake is that stisl@re afraid of looking foolish in front of othgeople and they are
concerned about how other will see them (Kurtu§120In addition, Hieu (2011) and Zang (2006) citedHe and Chen

(2010) explain that students feel afraid of theaidé making mistakes as they are worried that thieinds will laugh at
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them and receive negative evaluations from thedrgdf they make mistake in speaking English.
Shyness

Shyness is an emotional thing that many studerffersitom at some time when they are required teagpin English
class. This indicates that shyness could be a sairproblem in students’ learning activities ie tflassroom especially in
the class of speaking. Therefore, paying attergioithis aspect is also quite important in ordenetp the students do their
best in their speaking performance in the classr@eabhard, 2000). In line with this, Baldwin (20X&jther explains that
speaking in front of people is one of the more cammhobias that students encounter and feelingpyfess makes their
mind go blank or that they will forget what to sayis theory is also supported by the result of tesearch in which most
students fail to perform the speaking performaridbeir best. As they say, their inability to shtwir ability in speaking
is also influenced much by their feeling of shyndssother words, it can be said that shyness pdaysnportant role in
speaking performance done by the students. Thee aafushyness, Bowen (2005) and Robby (2010) argaesome shy
learners are caused by their nature that they emequiet. In this case, the students are not genfident and tend to be

shy because most of them find it very intimidatigen speaking English in front of their friends dedcher.
Anxiety

Anxiety is a feeling of tension, apprehension aadvausness associated with the situation of legraiforeign language
(Hurwitzet all cited in Nascente, 2001). Furthesbiente writes that, among other affective varigldagiety stands out as
one of the main blocking factors for effective laage learning. In other words, anxiety influenceglents in learning
language. Therefore, paying attention to this facblearning should also be taken into consideratiThe fact that
anxiety plays an important role in students’ leagnis also shared by other researchers like Hur{®i®91) as cited in
Sylvia and Tiono (2004). He believes that anxidipwt speaking a certain language can affect stadpatformance. It
can influence the quality of oral language produttand make individuals appear less fluent thag teally are. This
explanation suggests that teachers should makdtemp to create a learning atmosphere which gstedents more
comfortable situations in their learning activifyhe causes of anxiety, Horwitz and Cope (1986,HacZNa, 2007) based
on the findings of their study, found out three maauses of students’ anxiety are i.e communicajagurehension, test
anxiety and fear of negative evaluation. The comoation apprehension refers to the students’ gltiitcommunicate in

the target language. Their low ability in this agp&é many cases, causes anxious feeling among stadents.
Lack of Confidence

It is commonly understood that students’ lack offetence usually occurs when students realize ttigit conversation
partners have not understood them or when theyotdanderstand other speakers. In this situatiazy thould rather keep
silent while others do talking showing that thedstots are lack of confidence to communicate. Ipaase to this, Tsui
cited Nunan (1999) says that student who lack ofidence about themselves and their English nedgssaffer from
communication apprehension. This shows that biglditudents’ confidence is an important part of heas focus of
attention. This means that the teacher should lelsm from both theories and practical experiencehow to build the
students’ confidence. The main cause of studentsfidence is their low ability in speaking Engligh.this case, as they
add, many students think that their English is &ad feel that they cannot speak English well. Ttherocause of students’

lack of confidence also deals with the lack of amegement from the teacher (Brown,2001).
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Lack of Motivation

Motivation is a key to students’ learning succesadsiri,(2007). With regard to the issue of mofivatin learning, Nun
an (1999) stresses that motivation is importamtatice in that it can affect students’ reluctarespeak in English. In this
sense, motivation is a key consideration in deteimgi the preparedness of learners to communicaig.(Z008) further
adds that motivation is an inner energy. She shgs rno matter what kinds of motivation the learngossess, it will
enhance their study interest. It has been provemany studies that students with a strong motivatm succeed can
persist in learning and gain better scores thasetlwtho have weaker motivation of success showiaighthilding students’
motivation to learn is urgent for every teacherrdbar in Nun an(1999) elaborates the causes ostiments ‘lack of
motivation e.g. uninspired teaching, boredom, latlperceived relevance of materials and lack ofvedge about the

goals of the instructional program. These fouthagsurther says, very often become source of ststemtivation.
Aspects of Speaking

Eventually, aspects of the speaking skill needetelbsely scrutinized and put into consideratiomede aspects pose some
challenges and identify some guidelines for undexding this skill and hence design instructiondlvétes to prepare

learners to communicate effectively in real lifaiations.
Speaking is Face to Face

Most conversations take place face to face whildwal speakers to get immediate feedback, i.e. iEterlers understand?
Are they in agreement? Do they sympathize (Cornl8e€arter, 2001: 16). Thus, communication throsgieaking has
many assets, such as facial expressions, gestndesvaen body movements. Speaking also occurs, afdbe time, in
situations where participants or interlocutors jresent. Such factors facilitate communication KEyoumy, 1997: 10,
Widdowson 1998 & Burns, 1998).

Speaking is Interactive

Whether we are speaking face-to —face or overdlephone, to one person or a small group, the wtafetonversation
usually turn smoothly, with participants offeringntributions at appropriate moments, with no ungas 35 or everyone
talking over each other (Bygate, 1998: 30 and Geeit& Carter, 2001: 27)

Turn taking, a main feature in interaction, is aitanscious part of normal conversation. Turn takiage handled and
signaled differently across different cultures, ghaausing possible communication difficulties imeersation between
people of different cultures and languages (McDamduMackey, 2000: 84).

Speaking Happens in Real Time

During conversations, responses are unplanned @ortasneous and the speakers think on their feetiusing language
which reflects this (Foster, 2000: 368). These taoastraints affect the speaker's ability to ptangrganize the message,
and to control the language being used. Speakéza sfart to say something and change their mirdvay; which is
termed a false start. The speaker's sentencescatswt be as long or as complex as in writing. By, speakers
occasionally forget things they intended to saythey mayeven forget what they have already said,so they repeat
themselves (Miller,2001: 27). This implies that fhmduction of speech in real time imposes pressuret also allows
freedoms in terms of compensating for these difiesi The use of formulaic expressions, hesitation devicelf-

correction, rephrasing and repetition can help lepsabecome more fluent andcope with real time deisgBygate,
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1987: 21; Foster, 2000 and Hughes,2002: 76).
METHODOLOGY

This current study entitled “Difficulties Facing [Rme Students in Speaking English ‘Conversatidriiis chapter will be
devoted to the methodology that followed by theeaesher to investigate the collected data; theareker has adopted the
descriptive method, because it has great valuerdwiging facts on which professional judgment can based. The
researcher identified the hypothesis of the stuty selected the data instrument which is repredenta questionnaire;

first the data has been collected, second anauddiiscussed.
Population of the Study

The researcher attempts to generalize the redulte study through a group of English lecturerdaan University. The
population number is [25] lecturers, males and femaAll of them are teaching English languageaaad University in

different colleges in the academic year 2019 - 2020
Sample

The sample of this study is represented by [25]liEndanguage lecturers, who teach in differenieggs and their
experience ranges from (1-20+) years, however, sointeem are High Diploma, Ma holders and othergehBhD in
ELT.

Tools of Data Collection

The Questionnaire

The questionnaire consisted of [15] items with fiyetions [agree — disagree — strongly agree - glyodisagree and
neither], it is designed to cover three dimensidie items from 1-5 were designed to investigatepitoblems that stand
behind students' weak performance in speaking narffedk of confidence’. The items from 6-10 weresiimed to

provide the students with appropriate strategiémfirove their speaking skill. The final items 13-kiere devoted to deal
with different techniques of practicing speakindgld¢k overcome students’ difficulty in speaking.dwover, the prepared
guestionnaire requested lecturers to determine fgender — qualifications — graduating collegexpeazience years —

English lectures per a week] to enrich the anadyticocess.
The Questionnaire Validity

Bachman (1990) reports that, “validity is the miasportant quality to consider in the developmenteipretations and the
use of the language test”. Therefore, to ensurdaite validity of the questionnaire, certain praged were followed and
the prepared version of the questionnaire preseotegpecialize people, second the questionnaireifireddn regard of

wording, the number of items and restatement dfaaeitems. Finally the questionnaire collectedalgred, scored and

tabulated.
The Questionnaire Reliability

Individuals' performance may be affected by difféerdactors in testing conditions such as fatiguaxiety and
carelessness, thus, they may obtain scores, whicineonsistent from one occasion to the next.dRédi questionnaire

should have the same scores if it is given in aréutime to the same group of subjects.
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Procedures

The researcher followed certain procedures to peeffee questionnaire. First, the designed versiothe@ questionnaire
was presented to expert people who have long expeiin the field of English language teaching syihbus designing.
Second, this questionnaire which consists fifteims$ was designed and used according to the sgllabture and
contents. Then, it was distributed among Englistglege lecturers at Jazan University who teachignddnguage at

different colleges, and it was constructed throtighfollowing steps: The proposed questionnaire dessgn first.
e The questionnaire is presented to expert peoptbdok face validity.
e The corrections were made according to the recordatems for the final version of the questionnaire.
e The questionnaire consists of five options for eigeim, so a respondent has to tick the suitable one
» The questionnaire was distributed among [25] lexgiof English at Jazan University.
» Finally, the questionnaire was collected.

DATA ANALYISIS AND DISCUSSIONS

The practical part comprises of the research, extonine that the students at Jazan Universitpaere with the speaking
English and their difficulties in practicing it. Bhresearch connects to the theoretical part sfttésis, as it brings new
insights and further examines the importance argitipa of speaking in today’'s society particulaity the university

students’ community.
Data Analysis

Total number of [25] questionnaires were distrildute the lecturers at different campuses teachinglih at Jazan
University. The questionnaire consists of 15 itém#otal, including various measurements aboutadaliffies in speaking

English especially conversation, where the subjeeist respond by ticking one option from the gieptions.

The researcher used the statistical package o$dbiml sciences (SPSS) to analyze the questionraiset of
statistical tools was used with following measurata¢o achieve the hypotheses of the study su¢G@mbrash’s Alpha,

ratios, means, one sample-test, Mann- Whitney uskal-Wallis H and Chi-square test”.

Questionnaire Validity and Reliability

Table 1
Statement Items Alpha .
Statement No No value Conclusion
N It has a high degree of reliability, greater thiam t
Reliability 25 15 84 standard reliability of 60.

The degree of validity is equal to 92. This medra the questionnaire statements are coherent, ateacan be

applied in the study community

Gender
Table 2
Gender Number Percentage %
Male 22 88 %
Female 3 12%
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Years of Experience

Academic Qualification

Lectures per Week

Questionnaire Reliability

Table 3
College Number Percentage %
Education 18 72 %
Arts 5 20 %
Other 2 8 %
Table 4
Years Number Percentage %
5 20 %
106 3 12 %
1511 6 24 %
2016 6 24 %
+20 5 20 %
Table 5
Qualification Number | Percentage %
High Diploma 1 4 %
MA 14 56 %
PhD 10 40 %
Table 6
Qualification | Number | Percentage %
8-4 5 20 %
129 1 4%
1812 16 64 %
18+ 3 12 %

The researcher used ‘One sample — test’ to receghie reliability of the questionnaire. It was fduthat there is a

statistical significance because the level.00thefdalculated subject is less than the standasd t\05. This means that

the students face difficulties in speaking skill.

Table 7
No | Mean Medium | Mean | Std. D T df | Sig. Conclusion
25 45 27.48 7.21 12.16 24 .000 Students face diffes

The researcher used ‘Mann-Whitney U’ to recognizedre are differences among the gender. It wasddhat

there is no statistical significance because thellef calculated morale is greater than the stahftavel of.05. This means

that there are no differences between the gendengir assessment of those difficulties.

Table 8
Gender | No Mean Rank Sum of Ranks Sig. Conclusion
Male 22 13.52 297.50 .34 No differences
Female 3 9.17 27.50
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The researcher used ‘Kruskal-Wallis H’ to recognizihere are differences in the academic qualificalt was
found that there are no differences because thed téthe calculated.50 is higher than the stanttarel of 05. This means

that there are no differences to support for treelamic qualification in their assessment of diffliets.

Table 9
Qualification No. | Mean Rank | Chi-square | df Sig. Conclusion
H. Diploma 1 6.50 1.37 2 .50 No differences
MA 14 14.21
PhD 10 11.95
Total 25

The researcher used ‘Kruskal-Wallis H’ to recogniizthere are differences in the years of expemgent was
found that there is a statistical significance liseathe level of the calculated morale is.03 lbas the standard moral

level.05. This means that there are differenceébearcategory of experience 11-15 years.

Table 10
Qualification No. Mean rank Chi-square df Sig. Conclusion
1-5 5 15.50 11.22 4 .03| There are differencestfer |t

6-10 3 5.50 experience 11 — 15 years
11-15 6 18.75

16-20 6 14.17

<20 5 6.70

Total 25

The researcher used ‘Kruskal-Wallis H' to recognizéhere are differences in the university collegé was
found that there are no differences because thed &d\calculation is.22 greater than the standavell of significance.05

this means that there are no differences betwekeges in their assessment of difficulties.

Table 11
College No. Mean Rank | Chi-Square df Sig. Conclusion
Education 18 11.42 3.08 2 .22 No differences
Arts 5 17.60
Others 2 15.75
Total 25

The researcher used ‘Kruskal-Wallis H' to recognfzéere are differences in the lectures per wétekas found
that there is no difference because, the levelatfutation is.99 is greater than the standard leé@5. This means that

there are no differences in terms of weekly lectimetheir assessment of difficulties.

Table 12
Lectures per Week No. | Mean Rank | Chi-Square | df | Sig. Conclusion
4-8 5 12.20 A5 3 .99 No differences
9-12 1 13.00
13-18 16 13.41
18+ 3

CONCLUSIONS AND RECOMMENDATIONS

The following chapter concerns with the overall suwemy of the research study which has findings, estign and
recommendations.
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SUMMARY

In brief, the research is well depicted using sdeahiniques and useful recommendations in improspeaking skill and

conversation practices. Skills takes a lot of a¢la@s practice, motivation to speak, and skill addiag creative.
FINDINGS
The main findings focused on the different dimensiof developing speaking skills at the univergtel.

» Students in the communicative classroom should agetmany speaking opportunities as possible and thei

speaking time should slowly but steadily rise stogsrepare them for various communicative situetio

» Each classroom should offer a wide range of learrdiffering in their abilities, knowledge, confidsn

motivation and learning styles.

e Teachers should provide their students with a pra@mironment that would help them develop theiitlsk

independent of their main characteristics and ditaer

* Providing the students with various methods andstéo solve the speaking and conversational prolbgm

supporting the students to speak English frequentlige environment inside or outside the class.

» Communication between Lecturers and teachers Wi students inside classrooms in meaningful 8doa is

necessary to improve speaking.
RECOMMENDATIONS
» Appropriate English environment is needed to letstudents practice speaking English frequently.

* English teachers and lecturers should create a artabfe environment by strengthening the confideate

English language learners.

e Teachers and lecturers should try to minimize usihgrabic during English practicing by encouragstgdents

to get their meanings across.

* Teachers and lecturers can also speak to the stupiewately to eliminate any embarrassment, shgnasxiety,

lack of confidence during the English speaking<las

e Students can have an English conversation clubdbagists of their own classmates. They can shadetalk

about anything in English during that time, they carrect each other without feeling embarrassed.

e Classroom discussion and students participationoisdominated by a minority of talkative participsnall

students should get a chance to speak fairly.
SUGGESTIONS

e Lecturers have to make a good planning for carrginga good speaking class. It is suggested tatients to

take every chance to practice speaking skills lszauactice makes perfect performance.

* Further research is needed to compare the relaffieacy of using task based instruction to addrtifferent

speaking genres.
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Further research is needed to explore the effewds® of other task based instruction programsemthparatory
and university stages.

Other studies are needed to investigate the effantiss of applying a similar program over a longeniod of

time on students' skills especially on pronunciatiod fluency.

Additional studies are needed to investigate tlecéveness deeply for applying a similar programdifferent

speaking genres (descriptive, narrative, exposaoiy so on).

Further research is needed to compare differennitteg approach strategies in terms of their effest in

developing EFL students' speaking skills.

Further research is needed to explore how taskdbiaséruction can be adaptable to take accounhdifidual

differences so different pedagogical alternativearailable which reflect such differences.
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